











As	 the	Chinese	University	 of	Hong	Kong	 admitted	 its	 first	 class	 of	 law	
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Leader,	 Professor	 Anne	 Scully-Hill	 selected	 the	 theme	 of	 the	 play	 after	
discussion	with	colleagues	and	students,	produced	the	first	draft	of	the	scripts,	
and	 with	 support	 from	 colleagues,	 held	 auditions	 to	 select	 student	 actors.	
Although	 those	with	prior	 acting	 experience	 tend	 to	 take	 the	 central	 roles,	
there	 was	 no	 requirement	 that	 they	 had	 previous	 performance	 experience,	
nor	was	academic	achievement	part	of	the	selection	criteria,	as	the	play	itself	
presented	the	opportunity	for	training	in	public	speaking,	stage	movement,	





typically	 involved	 two	 to	 three	 sessions	 scheduled	one	 to	 two	weeks	before	
the	performance,	with	students	meeting	on	their	own	time	to	rehearse	further.	




The Value of Drama
It	 is	 suggested	 that	 there	 are	 three	main	ways	 in	which	drama	 could	be	
utilized	 in	 the	 law	school:	 as	part	of	 skills	 training	 through	simulation	and	
role	play;	as	part	of	instruction	in	substantive	law	via	the	depiction	of	law	or	
lawyers	 in	film	or	 theatre;	 and	 to	help	 students	 explicate	 and	analyze	 legal	
concepts	by	engaging	students	in	a	dramatic	production.	The	first	example,	

















Law	 schools	 have	 primarily	 used	 drama	 to	 teach	 advocacy	 skills.6	 The	
National	 Institute	 for	 Trial	 Advocacy	 (NITA)	 has	 promoted	 the	 “learning	
by	doing”	model	in	which	students	take	on	the	role	of	trial	counsel,	making	
opening	 and	 closing	 arguments	 and	 questioning	 witnesses.	 Thus,	 law	
schools	“teach	students	what	they	are	to	do	in	courtrooms	by	putting	them	
in	courtrooms,”7	giving	students	 the	practical	 skills	by	which	 to	apply	 their	
scholarly	knowledge	and	blunting	such	criticisms	as,	“if	the	weakness	of	the	
apprentice	system	was	to	produce	advocates	without	scholarship,	the	weakness	
of	 the	 law	school	system	 is	 to	 turn	out	scholars	with	no	skill	at	advocacy.”8	





5.	 Amnon	Reichman,	 Law,	 Literature	 and	 Empathy:	 Between	Withholding	 and	Reserving	
Judgment,	56	J.	Legal	Educ.	296,	319	(2006).
6.	 See	Allen	M.	Tow,	Teaching	Trial	Practice	and	Dramatic	Technique,	13	J.	Paralegal	Educ.	
&	 Practice	 59	 (1997);	 Les	 A.	McCrimmon,	 Trial	 Advocacy	 Training	 in	 Law	 School:	 an	
Australian	Perspective,	5	Legal	Educ.	Rev.	1	(1994),	available at	http://epublications.bond.
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are	 encouraged	 to	 recognize	 the	potential	 for	multiple	perspectives	 on	 any	
given	case.	This	is	a	valuable	skill	for	law	students	to	learn	for,	as	Reichman	









engagement	 in	 historical	 knowledge	 building	 that	 had	 been	 our	 goal;	 the	
practical	problems	which	the	students	found	so	engrossing	did	not	give	rise	to	
the	perceived	need	for	theoretical	constructs	which	we	argued	is	the	essential	
starting	 point	 for	 theoretical	 knowledge	 building.”16	 The	 strength	 of	 this	
concern	depends	 in	 large	part	on	the	manner	 in	which	drama	as	a	 learning	
































rather	 than	 to	 recall	 information,	 then	 retention	 levels	 are	 automatically	
enhanced.20	 Students	must	develop	 a	 sense	 of	 ownership	over	 their	 part	 in	
the	 drama	 and	 perceive	 value	 in	 performing	 well.	 However,	 as	 described	
above,	retention	levels	will	depend	upon	the	context	 in	which	participatory	
drama	is	located	within	the	course	and	the	access	students	have	to	supporting	
materials	 both	 before	 and	 after	 the	 performance.	 For	 example,	 students	 in	
the	Whiteman	and	Nielsen	experiment	had	annotated	their	copies	of	the	play	
script	but	were	not	allowed	to	take	these	out	of	the	class.	Providing	students	
with	 an	 opportunity	 to	 take	 notes	 and	 to	 read	 supporting	 materials	 may	
enhance	knowledge	retention.21
The Value of the Open Day Plays as Teaching and Learning Tools
In	order	 to	assess	 the	plays’	 value	as	 teaching	 tools,	 student	actors	 from	
both	 the	 2006	 and	2007	productions	were	 invited	 to	 join	 four	 focus	group	
interviews.	 The	 Chinese	 University	 of	 Hong	 Kong’s	 Centre	 for	 Learning	
Enhancement	and	Research	(CLEAR)	facilitated	the	meetings	which	occurred	
in	October	2007,	shortly	after	the	second	play	was	staged.	The	student	actors	
were	 divided	 into	 four	 groups:	 the	major	 and	minor	 actors	 from	 the	 2006	
drama,	and	the	major	and	minor	actors	from	the	2007	drama.	(Although	each	
18.	 Hyams,	supra	note	10,	at	66.
19.	 Despite	 their	 initial	 findings	 that	 drama	 in	 teaching	 could	 enhance	 retention	 levels,	
Whiteman	and	Nielsen	concluded	that	further	research	indicated	that	students	who	were	
introduced	to	a	topic	via	participating	in	a	drama	scored	lower	levels	of	knowledge	retention	
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How did participation in the play influence the students’ learning experience?
Students	who	played	key	 characters	 spent	more	 time	 in	preparation	and	


























A	number	of	 the	 students	who	held	minor	 roles	 felt	 less	 involved,	citing	
the	long	waits	during	rehearsals.	But	even	these	students	felt	that	the	learning	






What did students think that they had learned through acting?
In	general,	 the	 students	 learned	both	 substantive	 legal	knowledge	and	a	
variety	of	skills	through	their	participation	in	the	plays.	Specifically,	students	
reported	 that	 the	 2006	 play	 taught	 them	much	 about	 the	 common	 law	 of	









the	play.	Repeated	 rehearsals	 reinforced	 this	 learning.	Students	 agreed	 that	
participation	 in	a	dramatic	performance	 invoked	a	stronger	 response	 to	 the	













presentation	 and	organizational	 skills.	The	dramas	were	 great	 fun	 and	had	
improved	 student-student	 and	 student-teacher	 relationships	 (particularly	 in	
the	2007	drama	where	students	and	staff	acted	together).
Students	 performed	 the	 2006	 play	 twice,	 once	 for	 their	 teachers	 and	
fellow	 students	 during	Open	 Day,	 and	 again	 in	 front	 of	 local	 judges	 and	
lawyers	during	 the	dedication	ceremony.	Students	 remarked	 that	 the	 repeat	
performance	 required	 them	 to	 revisit	 issues	 and,	 as	 a	 result,	 allowed	 them	
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to	 understand	 them	 at	 a	 deeper	 level.25	 The	 second	 performance,	 in	 front	
of	 judges	 and	 lawyers,	 also	 presented	 valuable	 new	 challenges	 such	 as	
coping	under	pressure.	The	students	felt	greater	pressure	during	the	second	
performance	because	the	audience	understood	the	legal	content	of	the	play,	








How did faculty involvement as actors in the 2007 drama 
impact the students’ learning experience?
In	general,	students	said	they	had	enjoyed	collaborating	with	the	teaching	
staff	as	they	realized	that	teachers	could	be	very	friendly	and	were	encouraged	






•	 increase	 the	 level	 of	 student	 engagement	 in	 the	 productions	 by	
encouraging	 them	 to	 write	 scripts	 and	 with	multiple	 performances	 of	
each	play;
•	 frame	the	presentation	of	the	play	with	a	discussion	session	beforehand	













The	 suggestion	 to	 increase	 student	 participation	 underscores	 Lipton’s	
finding27	 that	 student	 learning	 is	 enhanced	 when	 students	 are	 given	
responsibility	for	the	success	of	the	learning	exercise.	However,	encouraging	
students	to	write	scripts	would	also	be	particularly	valuable	because	students	
would	 first	 be	 required	 to	 research,	 then	 to	 think	 about	 how	 to	 formulate	
the	 relevant	 substantive	 knowledge	 as	 a	 dramatic	 script.	 The	 inevitable	
revisions	 are,	 in	 effect,	written	 “rehearsals”	 of	 the	 knowledge	 they	 acquired	
through	their	research.	As	Ricks	notes,	the	opportunity	to	confront	the	same	
problem	 or	 substantive	 knowledge	 from	 slightly	 different	 perspectives	 or	
at	different	 stages	 of	development	of	 familiarity	with	 a	 topic	 can	be	 a	 very	
valuable	learning	experience.28	The	students’	suggestion	to	frame	the	drama	


















by	placing	 the	creation	and	production	of	 the	drama	 in	an	 intellectual	and	
discipline-specific	context	by	assigning	briefings	and	readings	before	and	after	
the	production.	Further,	the	more	responsibility	that	the	student	feels	for	the	
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creating	 it,	 the	 greater	 the	 potential	 for	 effective	 learning.	 For	 this	 reason,	
encouraging	students	 to	participate	 in	the	writing	and	editing	of	 the	script,	
as	well	 as	 in	 the	 staging,	 seems	an	essential	 step	 toward	 improving	 student	
learning.	In	conclusion,	while	learning	law	through	drama	is	certainly	labor	
intensive	 and	 innovative,	 it	 is	 also,	 according	 to	 our	 findings,	 a	method	of	
learning	 which	 students	 find	 stimulating	 and	 has	 the	 added	 benefit	 of	
combining	both	substantive-	and	skills-based	learning	as	well	as	encouraging	
students	to	appreciate	law	in	a	human	context.
